
















Albany Senior High School 

Statement of Comprehensive Revenue and Expense 
For the year ended 31 December 2025 

2025 2025 

Budget 
Notes Actual 

(Unaudited) 

Revenue 

Government Grants 
Locally Raised Funds 
Interest 

Total Revenue 

Expense 

Locally Raised Funds 
Learning Resources 
Administration 
Property 
Loss on Disposal of Property, Plant and Equipment 

Total Expense 

Net Surplus / (Deficit) for the year 

Other Comprehensive Revenue and Expense 

Total Comprehensive Revenue and Expense for the Year 

2 
3 

3 
4 
5 
6 

$ $ 

11,648,331 11,910,300 
623,479 655,591 
160,062 192,850 

12,431,872 12,758,741 

279,237 294,457 
8,859,705 8,801,392 

700,475 748,321 
2,936,866 3,221,638 

2,498 

12,778,781 13,065,808 

(346,909) (307,067) 

(346,909) (307,067) 

2024 

Actual 

$ 

11,904,419 
573,914 
222,168 

12,700,501 

286,598 
8,660,476 

724,082 
3,214,534 

6,766 

12,892,456 

(191,955) 

(191,955) 

The above Statement of Comprehensive Revenue and Expense should be read in conjunction with the accompanying notes which 
form part of these financial statements. 
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2025 Kiwi Sports and Recreation Report 
ALBANY 

NIOR 

IGH SCHOOL 

Increasing engagement continued to be the main goal for the ASHS Sport and Recreation programme 

in 2025. We were able to achieve this by ensuring we met the needs of our students and continued to 

provide more opportunities to participate. 

2025 saw continued growth in Volleyball, Basketball, Football and Badminton with similar numbers 

engaging with Hockey and Netball. 

Volleyball - 5 Teams 

Basketball - 3 Teams 

Football - 3 Teams 

Badminton - 5 competitive teams but approx 50 students participated in the Badminton club 

Hockey - 2 Teams 

Netball - 3 Teams 

2025 saw some great results with a lot of our teams finishing in the top 2 of their respective 
competitions with 3 of our teams winning their divisions. 

Forecasts for 2026 
Volleyball - 6 Teams (actual number) 

Basketball - 5 Teams 

Football - 2 Teams 

Badminton - 6 Teams + Badminton Club 

Hockey - 2 Teams 

Netball - 4 Teams 

We received funding of $9,989 under The Tu Manawa Active Aotearoa Investment Agreement and 

this allowed us to continue to grow the recreation side of our department. 

The Motion Programme, where we spent $8,217 on equipment and session delivery, engaged with 45 

girls throughout the year and again created a safe space for girls to try new things such as pole fit, 

roller skating, gym, parkour, boxing and more. 

We also implemented a supporting Tane programme. This programme introduced 15 boys to activities 

such as surfing, kickboxing, gym, meditation and more at a cost of $3,500 .. 

Lunchtime sports continued to be extremely popular averaging approx 40 students in the gym every 

lunchtime playing Basketball, Volleyball and Badminton. We also had 33 students sign up to our gym 

club which gave the students access to use the weights room and expand their knowledge through 

the workshops that we ran for them. 

Overall we continued to engage with approximately 38-40% of the students. This is great given we are 

retaining and growing in most areas. 

Jake Griffiths 

Director of Sports 
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2025 Albany Senior High School - Evaluation and analysis of the 

school's students' progress and achievement 

This evaluation and analysis show how all our students have progressed and achieved over the last year. 

Please note - school specific targets are presented and reported on in our Analysis of Variance. 

1) How your school's students have performed across the national curricula

Achievement in NCEA and UE: Albany Senior High School 
PR2 • Enrolment Based Cumulative Overall R esults 

Albany Senior High School 

Academic Year 12 Year12 Year 13 Year 13 Year13 Year 13 Year12 
Year NCEAL2 NCEA L2 NCEAL3 NCEAL3 UE UE NCEAL2 

2021 267 /320 83.4 205 I 258 79.5 173 I 258 67.1 77.9 
2022 222/ 264 76.2 199 / 264 75.4 1621264 61.4 74.9 
2023 229 I 303 75.6 2111261 80.8 1661261 63.6 73.2 
2024 251 I 329 76.3 1951262 74.4 153/262 58.4 73.6 
2025 167 / 264 70.8 246 I 295 83.4 1641295 62.4 72.7 

National 

Year 13 Year 13 
NCEAL3 UE 

70.5 51.9 
66.2 50.3 
67.7 49.7 
69.4 50.6 
70.4 49.9 

Generated 14 -Jan-2026 

Below Average Socioeconomic Barriers 
(School Equity Index Band) 

Ycar12 Ycar13 Year 13 
NCEAL2 NCEAL3 UE 

64.5 76.3 59.0 
81.3 73.7 58.8 
79.2 74.0 57.1 
80.0 76.0 57.4 
80.0 76.6 57 7 

Year 12 - NCEA Level 2 Year 13 • NCEA L evel 3 

• 

_______ ____,11�::.1 ------------i� 

Year 13 - University Entrance 

Achievement In NCEA and UE: Albany Senior High School 

Year 11 results are reflective of the fact that we do not do a full Level One NCEA at Year 11. 

Year 12 results were solid with 70.8% of all year 12s gaining Level Two NCEA. This was lower than the national average. 

This was down on last year and is therefore a focus of our current SLT inquiry. 

Year 13 results were solid with 83.4% of year 13 students gaining Level Three NCEA. This was 13% higher than the 

national average. 

Year 13 University Entrance rates were up from past years with 62.4% getting University Entrance. This still 12% higher 

than the national average. It should be noted that our students have personalised learning paths that may not include 

University Entrance. 

ASHS wide personal goal tracking across Level 1-3 at the end of Term 4 indicated that 82.9% were on track to meet their 

personal goal. (this is an Increase from 77.1% in 2024). 
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Level 1 Literacy and Numeracy: Albany Senior High School 

Level 1 Literacy and Numeracy: Albany Senior High School 

PR 3 • Cumulative Rosulls by Porcontage 

Albany Senior High Sc:hool 

Academic 
Year Achievement Year 11 Year 12 Year13 

2021 Literacy 89.1 97.8 98.4 
2022 Lileracy 84.3 96 1 98 9 
2023 Literacy 90.9 97.4 98.5 
2024 Literacy 79.3 96.0 98.1 
2025 Literacy 90.6 87.5 98.3 
2021 Numeracy 87.5 96.3 97.3 
2022 Numeracy 87.1 93.7 98.5 

2023 Numeracy 91.2 98.3 98.5 
2024 Numeracy 770 97.6 99.2 
2025 Numeracy 86.9 89.0 99.0 

Year 11 Level 1 Literacy 

Year 11 

83.6 
81 6 
82.8 
76.6 
78.8 
82.5 
80.8 
82.3 
74.8 
78.1 

National 

Year 12 

92.2 
91.2 
90.8 
89.1 
87.7 
91.3 
90.2 
90.0 
89.1 
87.6 

Yoar 12 Levol 1 Literacy 

Year 13 

94.2 
93 9 
93.5 
92 2 
92.1 
93.6 
93.3 
93.0 
92.2 
92.6 

,__ _ __ _ _ _ ____ _ 
It:::-- I 

1-------------l 
�

Year 11 Levol 1 Numeracy Year 12 Level 1 Numeracy 

---
' 

,__ __________ _ 
� ' 

-

Generated 14-Jan-2026 

Below Average Socioeconomic 
Barriers 

(School Equity Index Band) 

Year 11 Year 12 Year 1J 

90.7 96.5 97.7 
89 2 96 0 97.8 
89 5 95.2 97.5 
84.4 93.5 96.5 
85.2 92.5 95.7 

88.8 95.8 97.0 

88.1 95. 1 97.2 
89.2 94.7 96 8 
81.6 93. 7 96.4 
84.3 92.4 96.3 

Year 13 Levol 1 Literacy 

� ... 

Yoor 13 Levol 1 Numeracy 

·•-

In 2025 90% of students at ASHS gained their Level One Literacy in Year 11. This is 12% higher than the national average. 

In 2025 86.9% of students at ASHS gained Numeracy in year 11. This is 8% higher than the national average.

It Is Important to note that over 99% of ail school leavers at ASHS gain their Literacy and Numeracy by the time they 
graduate, This is approximately 6% higher than the national average.
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NCEA Certificate Endorsement: Albany Senior High School 

NCEA Certificate Endorsement: Albany Senior High School 
PR4 � Cumulallve Results by Percentage 

Albany Senior High School National 

Academic Year 11 Year 12 Year 13 Year 11 Vear 12 Year 13 
Year NCEA Level 1 NCEA Level 2 NCEA Level 3 NCEA Level 1 NCEA Level 2 NCEA Level 3 

Achieved with Excellence 
2021 23.5 24. 7 

2022 16.7 14.4 

2023 40.0 12. 7 

2024 

2025 

13.5 

1.5 

Acbleved with Merit 
2021 37.4 

2022 16.7 

2023 20.0 

2024 30.8 

2025 21.2 

VHt 11 "CEA Levi,1 I - E11cetllence 

.. /"---. 

YeN 1 I NCEA Level 1 • Merli 

--
=I 

15.5 

12.8 

26.6 

27.9 

25.8 

21.5 

26.7 

li;;;:7 � 

25.9 21.1 17.9 17.9 

19.1 19.4 16.5 15.3 

'14.7 16.7 15.0 13.6 

20.0 11.2 15.5 14.1 

19.1 10.1 15.0 14.7 

24.9 31.9 23.8 25.3 

23.6 31.4 24.0 25.5 

27.0 31.4 23.5 25.6 

25.1 28.2 24.5 25.7 

26.8 27.6 25.8 26.9 

Yur 12 tlCEA Level 2. Excellence 

� 
-

Year 12 HCEA Level2. Meril 

� 

Generated ·14-Jan-2026 

Below Ave,age Socioeconomic Bilrrie,s 
{School Equity Index Band) 

Year 11 Year 12 Year 13 
NCEA Level 1 NCEA Level 2 NCEA Level 3 

20.0 16.6 17.5 

18.9 15.5 13.9 

16.0 13.6 12.5 

11.0 14.1 12.8 

10.4 14.2 14.4 

34.3 25.0 26.3 

33.2 25.6 26.6 

33.2 24.2 25.6 

31.5 25.8 26.2 

31.2 20.2 27.4 

Year 13 NCEA Level 3. EJCcetlenca 

I!§]. 

Year IJ NCEA level 3. Merit 

llliJ -

The quality of NCEA attainment, In terms of percentage of Merit and Excellence is solid with percentages matching 
national averages at all levels. 
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2) Groups of students whose needs have not yet been well met.

Enrolment Based Cumulative Results by Ethnicity: Albany Senior High School 

Achievement in NCEA and UE: Albany Senior High School Generated 14-Jan-2026 

PR2 � Enrolment Based Cumulative Resulls by Gender 

Albany Senior High School National 
Below Average Socioeconomic Barriers 

(School Equity Index Band) 

Academic Year 12 Year12 Year13 Year13 Year 13 Year13 Year 12 Ycar13 Year 13 Year 12 Year 13 Year 13 
Year NCEA L2 NCEAL2 NCEALJ NCEAL3 UE UE NCEA L2 NCEAL3 UE NCEA L2 NCEALJ UE 

Male 

202·1 1101134 82.1 80/ 109 734 63 / 109 57.8 76.0 66.8 45.5 82 2 71.5 51.5 

2022 93/ 123 75.6 80/ 105 78 2 59 / 105 56.2 73.3 65.6 44.9 78 9 69.5 49.7 

2023 1001138 72.5 821103 79.8 61 / 103 59.2 71.8 64.8 44.0 76 9 69.0 49.7 

2024 9,l/ 136 69.1 73/ 110 66.4 561110 50.9 71.7 66.9 44.7 76.8 72.1 50.6 

2025 721110 65.5 92/ 117 78.6 62 / 117 53.0 70.4 67.4 43.4 76.6 71.2 49.0 

Female 

2021 1571186 84.4 125/ 149 83.9 110/ 149 73.8 79.8 74.0 57.7 87.2 81.3 66.7 

2022 129/ 161 80.1 118 / 157 75.2 102 / 157 65.0 76.6 70.5 55.3 64.0 78.0 64.2 

2023 129/ 165 78.2 129/ 157 82.2 105/ 157 66.9 74.7 70.3 54.9 82.0 79.1 84.6 

2024 1571193 81.3 122/ 152 80.3 97 / 152 63.8 75.6 71.9 56.1 83.6 80.0 64.6 

2025 115/ 154 74.7 154/ 178 86.5 122/ 178 68.5 75.2 73.5 56.2 83.6 82.1 66.5 

Maori 
2021 20/ 25 80.0 11 / 16 68.8 7 / 18 43.8 66.3 58.5 31.7 77.3 87.5 43.3 

2022 9/ 16 563 11 / 17 64.7 8/ 17 47.1 64.1 55.7 30.9 73.9 63.0 41.9 

2023 25/ 39 64.1 8/ 13 61.5 4 / 13 30.8 64.6 56.3 31.2 73.6 65.3 42.5 

2024 20/ 29 69.0 21 / 3·1 67.7 16/ 31 51.6 65.4 59.0 31.9 73.4 67.5 43.6 

2025 18/ 38 47.4 20/ 29 69.0 12/ 29 41.4 64.2 61.5 31.9 74.4 72.1 42.9 

Pacillc Peoples 
202·1 9/ 13 69.2 4/ 8 50.0 4/ 8 50.0 71.5 64.9 33.0 80.2 63.0 33.5 

2022 4/ 13 30.8 5/ 9 55.6 4/ 9 44.4 67.3 59.4 28.7 70.1 58.1 32.1 

2023 4/ 12 33.3 8/ 10 60.0 3/ 10 30.0 65.0 60.4 29.8 66.4 60.7 32.7 

2024 8/ 13 81.5 2/ 12 16.7 1 / 12 8.3 65.8 64.6 32 2 67.9 63.1 33.5 

2025 6/ 9 86.7 8/ 11 72.7 41 11 36.4 64.5 66.3 33.4 68.4 64.4 33.3 

Both Maori and Pasifika students represent students who needs are yet to be met. See 2025 Analysis of Variance. 
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2025 Albany Senior High School - How we have given effect to 

Te Tiriti o Waitangi 

Section 127(1)(d) of the Education and Training Act 2020 defines how schools must give effect to Te Tiritl o Waitangl by: 

1) Working to ensure that Its plans, policies, and local curriculum reflect local tlkanga Maori, matauranga Maori, 

and te ao Maori

Localised Curriculum - Our kahui aka 'Whanau i te Ako' has led a three year project which included working with each 

school to develop a shared local histories website that has been used to inform our localised curriculum. You can access 

that website here: https://sites.google.com/ashs.school.nz/whnau-ki-te-ako-!ocal-historie/our-kura?authuser=0 

lwi partnership - Matauranga Maori continues to be a key focus for Albany Senior High School. After several years of 

communication and negotiation, Albany Senior High School met with Te Kawerau a Maki and has now entered into a 

three year partnership contract with them. This relationship is underpinning and informing all of the policy, professional 

development and curriculum redevelopment. 

Mana Kura - Te Kawerau A Maki - School Engagement And Development Programme 

The programme is designed over a 3 year formal engagement process to ensure the sustainability of our 

relationship with schools and the embedding of knowledge and Te Kawerau a Maki-tanga for school leadership 

and kaiako. 

Te Kakano Te Whanake PuananT 

• YEAR 1 - Sowing the foundations of the relationship (2024)
• YEAR 2 - Nurturing the relationship through collaboration and co-design (2025)
• YEAR 3 - Sustainability of relationship, knowledge and vision (2026)

Maori Achievement Collaborative - In 2025 we began working with the Maori Achievement Collaborative as part of a 

MoE funded Initiative. T his has provided professional development for our teachers around honouring Te T lritl o 

Waitangi. We are continuing this partnership In 2026. 

ASHS Pou of Powerful Learning - We have also developed an Internal document that sits alongside our annual plan and 

outlines how we will honour Te Tiriti within and beyond the classroom on a day to day basis. 

2) Taking all reasonable steps to make instruction avallable in tikanga Maori and te reo Maori

Tikanga Maori and te reo Maori continues to be a central focus for our curriculum development and professional 

development to ensure we are supporting our teachers by incorporating both throughout their teaching and learning 

programme. 

All Level One Programmes were reviewed and redesigned for 2023 to ensure they aligned with the principles of Mana 

orite mo te Matauranga Maori with every course having to explicitly include Maori concepts and Te Reo Maori where 

possible and this work continued in 2024 and 2025. 

Staff were again supported with several one hour professional development sessions with Te Kawerau a Maki including 

a kai and korero evening for whanau Maori. 

Manaakitanga focus in Tutorials - Manaakitanga has become an integral part of our Tutorial programme and underpins 

our approach to wellbeing at ASHS. All staff have been supported by three hour long PD sessions on the topic and 

Tutorial booklets that are framed around tikanga and use Te Reo Maori were issued to all students. 
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Te Matalaho professional development - We worked with the Ministry of Education to deliver a number of middle leader 

and whole staff PD sessions to gain an understanding of Te Mataiaho and how this should frame all of our curriculum 

design at ASHS. 

3) Achieving equitable outcomes for Maori student

Achievement in NCEA and UE: Albany Senior High School Gene,ated 14-Jan-2026 

PR2 - Enrolment Based Cumulative Overall R esults 

Albany Senior High School Na1ional 
Below Average Socioeconomic Barriers 

(School Equity Index Band) 

Academic Year 12 Year 12 Year 13 Year13 Year13 Year 13 Year 12 Year 13 Year13 Vear12 Year 13 Year1J 
Year NCEAL2 NCEA L2 NCEAL3 NCEALJ UE UE NCEAL2 NCEAL3 UE NCEAL2 NCEAL3 UE 

2021 2671320 83.4 2051258 79.5 173 / 258 67.1 77.9 70.5 51.9 84.5 76.3 59.0 

2022 222 / 284 78.2 199 / 264 75.4 162 / 264 61.4 74.9 68.2 50.3 81.3 73.7 56.8 

2023 2291303 75.6 211 /261 80.8 1661261 63.6 73.2 67.7 49.7 79.2 74.0 57.1 

2024 251 / 329 76.3 195 / 262 74.4 153/ 262 58.4 73.6 69.4 50.6 80.0 76.0 57.4 

2025 1871264 70.8 246 / 295 83.4 184 / 295 62.4 72.7 70.4 49.9 80.0 76.6 57.7 

Maori 

2021 20 / 25 80.0 11 / 16 68.8 7 I 16 43.8 68.3 58.5 31.7 77.3 67.5 43.3 
2022 9/ 16 56.3 11 / 17 64.7 8/ 17 47.1 64.1 55.7 30.9 73.9 63.0 4'1.9 
2023 25/ 39 64.1 8/ 13 61.5 4 / 13 30.8 64.6 56.3 31.2 73.6 65.3 42.5 
2024 20/ 29 69.0 21 / 31 67.7 16/ 31 51.6 65.4 59.0 31.9 73.4 67.5 43.6 
2025 16/ 38 47.4 201 29 69.0 12/ 29 41.4 64.2 61.5 31.9 74.4 72.1 42.9 

Level One results reflect the fact that we do not do a Level One NCEA programme at Year 11 at ASHS. 

Results suggest that our NCEA attainment results for Maori akonga are above the national level for Maori. They do 

however continue to be below National averages for all students. To this end we have stepped up our Maori 

Achievement Strategy in 2025 In partnership with Te Kawerau a Maki to closely monitor every Maori student and make a 

personal assessment plan in partnership with their teachers and whanau with a focus on closing this gap. 

4) Progress that our school has made towards making Instruction available In tlkanga and te reo Maori.

Since 2022 we have gathered student voice about the use of Te Reo language and Maori concept use across all 

specialist subjects at ASHS. At the end of 2025 45.3% of students strongly agreed or agreed that their teachers used Te 

Reo Maori (this Is up 5% from 2024) and 45.3% of students strongly agreed or agreed that teachers used Maori concepts 

and topics (this Is up 3% from 2024). This demonstrates that our focus on this area of PD and planning is making a 

tangible difference. 

2025 end of year student voice data 

My teache,s use Te Reo Mao,i language In their classrooms. 
�lr"lyell\XI 

eSUotitfl0&.19'" 
·""­

·NN'J" 
·­

es-.tl>rl9>'t-wN 

5) Celebrating Maori success

My 1eacher.s u,e PJ.Aori concepts/ conlell'lsJ topics In the cour!le wo,k 11nd/or ass.essmenls we ha,,.e 

done this year. 
"°'"'� 

-�dU'J"M 
.... ..,..
., .......... 
·­

.5l<M;tfau,-

Whilst we will always focus on academic success for all learners we will also work with Maori akonga and whanau to 

continue to explore ways to celebrate Maori learners as Maori that move beyond traditional measures. 
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Albany Senior High School 
Compliance with the Education and Training Act 2020 requirements to be a 
good employer for the year ending 31 December 2025 

The following questions address key aspects of compliance with a good employer 
policy: 

Reporting on the principles of being a Good Employer 

How have you met your We have a clear focus on staff well-being and health and 
obligations to provide good safety. Funds are allocated annually to provide for this. In 
and safe working conditions? 2025 we provided access to EAP services, "ladies that 

lift" personal training, and well-being morning sessions. 
Our facilities are well maintained. 

What is in your equal As per Schoo/Docs, but occurs naturally. 
employment opportunities 

recruitment of new staff seeks to provide the best capable 
programme? 

staff for our students while also being mindful and making 
How have you been fulfilling a conscious effort to reflect our community. 
this programme? 

How do you practise impartial As per Schoo/Docs 
selection of suitably qualified 

We have a rigorous appointment process. All positions 
persons for appointment? 

are advertised openly with a sufficient window of time for 
all applicants. All applications are vetted by at least two 
people and once a shortlist is established at least two or 
more people are involved in the interview. The final 
recommendation is then shared with the senior 
leadership team and the Principal confirms the 
appointment. 

How are you recognising, Maori staff are identified. All staff (including Maori) are 

- The aims and
supported through the Professional Growth Cycle which 

aspirations of Maori,
involves a senior staff member establishing and 
supporting personal professional goals. Our end-of-year 

- The employment
professional development had a focus in 2025 of using 

requirements of Maori,
and sharing our school-wide Pepeha. 

and

- Greater involvement of
Maori staff are supported with access to tailored 
professional development and support. Our team are 

Maori in the Education leading Te Reo and Tikanga courses with our students 
service? and leading a Mautauranga Maori Impact Project Hub. 

We have also created a Kaupapa Maori Support role 
which expanded the role of school Kuia so that she could 
become a direct support person for staff and students in 
this space. 

How have you enhanced the We have created a wide range of middle leadership roles 
abilities of individual to provide pathways for any teachers wanting to expand 
employees? 
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their roles. These range from year-Jong responsibilities to 
a range of permanent middle-leader roles. 

We support all staff to develop annual personal 
professional goals as part of their professional growth 
cycle. 

We also offer coaching to all middle leaders supported by 
the Leading by Learning framework and we also have 
weekly school-wide professional development for all staff. 

How are you recognising the See below 
employment requirements of 

Similar to my answer above 
women? 

How are you recognising the See below 
employment requirements of 

Similar to my answer previously 
persons with disabilities? 

Good employer policies should include provisions for an Equal Employment Opportunities 
(EEO) programme/policy. The Ministry of Education monitors these policies: 

Reporting on Equal Employment Opportunities (EEO) YES NO 
Programme/Policy 

Do you operate an EEO programme/policy? X 

Has this policy or programme been made available to staff? X 

Does your EEO programme/policy include training to raise X 

awareness of issues which may impact EEO? 

Has your EEO programme/policy appointed someone to coordinate X 

compliance with its requirements? 

Does your EEO programme/policy provide for regular reporting on X 

compliance with the policy and/or achievements under the policy? 

Does your EEO programme/policy set priorities and objectives? X 
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Ensure that EEO principles are accepted and implemented throughout the school. 

• Ensure that staff are aware of provisions available to staff who are parents, especially
the rights and conditions of service in relation to parental leave.

• Provide support and understanding for all staff members as required.
• Assist with counselling services to meet the needs of all staff.
• Disseminate promptly EEO literature to ail staff where appropriate.
• Seek the views of all staff on pertinent EEO matters.
• Obtain information from outside groups, eg ethnic groups.
• Ensure that knowledge of other languages and cultural skills are acknowledged and

recognised.
• Encourage ethnic groups to take greater participation in community committees

where any shortfall is identified.

Ensure that selection and promotion processes comply with EEO principles and that 
any selection and promotion committees are aware of EEO requirements and that 
these requirements have been applied in a fair and even manner in employee selection 
processes. 

• Ensure that job descriptions, advertisements, specifications and school literature are
non-discriminatory. Advertise positions widely.

• Ensure that advertisements set out fully the conditions of employment so as to attract
a wide range of applicants.

• Include only those educational qualifications that are definite prerequisites for the
position.

• include male and female representation on selection panels if possible.
• Members of interview panels to be aware of and incorporate appropriate customs

-especially greetings, and seating.
• Maintain watches on areas where a disproportionate number of one sex is apparent

and determine the reasons are not contrary to EEO principles. Monitor areas which
have a high proportion of a particular group for potential discrimination.

• Identify those selection and promotion committees where there is any
disproportionate representation.

Ensure that staff development activities promote EEO objectives. 

• Develop a staff development programme to ensure that all staff, teaching or
non-teaching, have full opportunity to attend staff development courses.

• Encourage and enable staff to attend courses that focus on their ongoing professional
growth.

• Provide all employees with the opportunity to attend training in areas such as
management skills, time management, stress management, and technical areas, if
they so wish.

• Support teachers who are planning on re-entering the workforce.
• Provide means of alternative communication of ideas, e.g. suggestion notebook,

memos to staff, and Board Representative.
• Encourage all staff to participate in programmes that raise awareness, eg cultural,

cultural disabilities.
• Provide opportunities for staff to learn the Maori language and other languages.
• Encourage staff to make their workspace comfortable according to their cultural

identification (within the realms of appropriateness).
• Staff should be aware of and accept occasions where traditional dress is required to

be worn.
• Inform ethnic minority staff that the use of their own language is acceptable in

appropriate circumstances.
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CONFIDENTIAL 

 

 
 

INDEPENDENT AUDITOR’S REPORT 
 

TO THE READERS OF ALBANY SENIOR HIGH SCHOOL’S FINANCIAL STATEMENTS 
FOR THE YEAR ENDED 31 DECEMBER 2025 

 
 
The Auditor-General is the auditor of Albany Senior High School (the School). The Auditor-General has 
appointed me, Bruno Dente, using the staff and resources of Deloitte Limited, to carry out the audit of 
the financial statements of the School on pages 7 to 20, that comprise the statement of financial position 
as at 31 December 2025, the statement of comprehensive revenue and expense, statement of changes in 
net assets/equity and statement of cash flows for the year ended on that date, and the notes to the 
financial statements that include accounting policies and other explanatory information. 
 
Opinion 
 
In our opinion the financial statements:  
 

• present fairly, in all material respects: 
  
o the School’s financial position as at 31 December 2025; and 
 
o its financial performance and cash flows for the year then ended; and 

 

• comply with generally accepted accounting practice in New Zealand in accordance with Public 
Sector – Public Benefit Entity Standards, Reduced Disclosure Regime. 

 
Our audit was completed on 28 May 2026. This is the date at which our opinion is expressed. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which incorporate 
the Professional and Ethical Standards and the International Standards on Auditing (New Zealand) issued 
by the New Zealand Auditing and Assurance Standards Board. Our responsibilities under those standards 
are further described in the Responsibilities of the auditor section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for 
our audit opinion. 
 
 
 
 



 

 

 
 
Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practice in New Zealand.  
 
The Board is responsible for such internal control as it determines is necessary to enable it to prepare 
financial statements that are free from material misstatement, whether due to fraud or error.  
 
In preparing the financial statements, the Board is responsible for assessing the School’s ability to 
continue as a going concern. The Board is also responsible for disclosing, as applicable, matters related to 
going concern and using the going concern basis of accounting, unless the Board intends to close or 
merge the School, or has no realistic alternative but to do so. 
 
The Board’s responsibilities arise from section 134 of the Education and Training Act 2020. 
 
Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, 
are free from material misstatement, whether due to fraud or error, and to issue an auditor’s report that 
includes our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement 
when it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise from 
fraud or error. Misstatements are considered material if, individually or in the aggregate, they could 
reasonably be expected to influence the decisions of readers taken on the basis of these financial 
statements. 
 
For the budget information reported in the financial statements, our procedures were limited to checking 
that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional 
judgement and maintain professional scepticism throughout the audit. Also: 
 

• We identify and assess the risks of material misstatement of the financial statements, whether 
due to fraud or error, design and perform audit procedures responsive to those risks, and obtain 
audit evidence that is sufficient and appropriate to provide a basis for our opinion. The risk of not 
detecting a material misstatement resulting from fraud is higher than for one resulting from 
error, as fraud may involve collusion, forgery, intentional omissions, misrepresentations, or the 
override of internal control. 

 
 

• We obtain an understanding of internal control relevant to the audit in order to design audit 
procedures that are appropriate in the circumstances, but not for the purpose of expressing an 
opinion on the effectiveness of the School’s internal control. 

 
 



 

 

 
 

• We evaluate the appropriateness of accounting policies used and the reasonableness of 
accounting estimates and related disclosures made by the Board. 

 

• We conclude on the appropriateness of the use of the going concern basis of accounting by the 
Board and, based on the audit evidence obtained, whether a material uncertainty exists related 
to events or conditions that may cast significant doubt on the School’s ability to continue as a 
going concern. If we conclude that a material uncertainty exists, we are required to draw 
attention in our auditor’s report to the related disclosures in the financial statements or, if such 
disclosures are inadequate, to modify our opinion. Our conclusions are based on the audit 
evidence obtained up to the date of our auditor’s report. However, future events or conditions 
may cause the School to cease to continue as a going concern. 

 

• We evaluate the overall presentation, structure and content of the financial statements, including 
the disclosures, and whether the financial statements represent the underlying transactions and 
events in a manner that achieves fair presentation. 

 
We communicate with the Board regarding, among other matters, the planned scope and timing of the 
audit and significant audit findings, including any significant deficiencies in internal control that we 
identify during our audit.  
 
Our responsibilities arise from the Public Audit Act 2001. 
 
Other information 
 
The Board is required to prepare an annual report which includes the annual financial statements and the 
audit report, as well as a Statement of Variance, an Evaluation of the School’s Students’ Progress and 
Achievement, a Statement of Compliance with Employment Policy, and a Statement of KiwiSport funding. 
The Board is responsible for the other information that it presents alongside its annual financial 
statements. 
 
The other information obtained at the date of our audit report includes copies of Kiwi Sports and 
Recreation report, Evaluation of the School’s Students’ Progress and Achievement, Effect to Te Tiriti o 
Waitangi, and Statement of Compliance with Employment Policy. 
 
Our opinion on the financial statements does not cover the other information and we do not express any 
form of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent with the 
financial statements or our knowledge obtained in the audit, or otherwise appears to be materially 
misstated. If, based on our work, we conclude that there is a material misstatement of this other 
information, we are required to report that fact. We have nothing to report in this regard. 
 
 
 
 
 
 
 



Independence 

We are independent of the School in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the independence requirements of Professional and Ethical Standard 1 International Code of 
Ethics for Assurance Practitioners (including International Independence Standards) (New Zealand) issued 
by the New Zealand Auditing and Assurance Standards Board. 

Other than in our capacity as auditor, we have no relationship with, or interests in, the School. 

Bruno Dente 
Deloitte Limited 
On behalf of the Auditor-General 
Hamilton, New Zealand 


